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Graduate Teaching Assistants teach undergraduate students for 50% or more of their time in 
a classroom. These GTAs may receive little to no training in teaching and for many of them it is 
their first teaching experience (Sohoni et al. 2013). GTAs are an important part of undergraduate 
student learning but unfortunately many universities do not have teaching training programs 
available for them (Luft et al. 2004). GTAs and professors not only vary in teaching experience 
but also in the power they have. In some cases, both GTAs and professors teach coordinated 
courses where some resources, such as exams, homework assignments, and lesson plans, may be 
available to them and possibly required to be used (Rasmussen and Ellis, 2015).There are 
professional obligations that instructors can use as resources to justify their teaching decisions 
being different than what is customary (Ko et al., 2023). These obligations are  

(a) “An obligation to interpersonal dynamics and relationships expressed in social groups.  
(b) An obligation to individual students. 
(c) An obligation to schooling institutions. 
(d) An obligation to the discipline of mathematics.” (Chazan et al., 2016).  

I will refer to them as Interpersonal, Individual, Institutional, and Disciplinary, respectively from 
this point on. The PRofessional Obligation Scenario Evaluation (PROSE) instrument looks at 
teachers’ recognition of the above obligations (Ko et al., 2023). I designed discussion posts for 
11 GTAs at a mid-size public northeastern university enrolled in a teaching course in order to 
expose them to pedagogy  using the PROSE instrument as a guide. There are two scenarios for 
each obligation. This ensured that every GTA was seeing one prompt related to a class they are 
teaching and one prompt related to a class they are not teaching. The discussion asked GTAs to 
state whether or not they agree with the prompt and justify their level of agreement or 
disagreement, state any context they are imagining as they are reading the prompt and then 
choose 2 of their peers to respond to for each prompt. In their response to their peers the GTA 
was asked to state why they agree or disagree with the final decision, whether or not they agree 
with the justification for the decision, and the level to which they had the same considerations as 
their peers. In analyzing the discussion posts, using open coding (Corbin & Strauss, 1990), I 
observed differences in some responses being whether the GTA is responding to the specific 
question topic in the prompt versus for general topics. Some GTAs related their responses to the 
courses they are teaching. GTA also discussed how they view the student’s role or their own role 
in a classroom which had related to how they justified their response to each scenario.This will 
inform what aspects of the Graduate Teaching experience have an effect on how they choose to 
structure their classroom and how this recognize the four obligations:  “Interpersonal”, 
“Individual”, “Disciplinary”, and “Institutional.” 
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