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The re-humanizing of mathematics calls for a variety of classroom-level changes (Su, 2020).
Supporting faculty to transform their views of self, students, and authority can begin with the
course syllabus (Palmer et al., 2016). This report gives results of the authors’ analysis of 39
mathematics class syllabi, from 27 instructors, based on the Social Justice Syllabus Design Tool
(Taylor et al., 2019). The tool has 25 questions, each aligned with at least one of three categories:
community, process, relationships. In using the tool to design a syllabus, one answers reflection
questions and makes adjustments to bring the syllabus into greater alignment with recommended
practices (i.e., an answer of “Yes”). For this analysis, reviewers answered each of the tool’s
questions with Yes (1) or No (0) and had the option of offering notes about their selection (e.g.,
statements from the syllabus that prompted a “Yes” or "No").

On the tool were 10 questions aligned with the community category so 10 opportunities on
each syllabus for a “1” in community, 4 opportunities in process, and 11 in the relationship
category. Some questions were reverse-coded (i.e., where “No” indicated the presence of
justice-supportive language). Thus, there were 10+4+11=25 “points” possible for each syllabus.

As an example of poster content, across the 19 syllabi that were for 100-level courses, there
were 25*19=475 points possible. The leftmost chart in Figure 1 indicates the proportion of
points, out of all 475 possible, aligned with each of the three categories (the gray area indicates
the remaining proportion of potential points---social justice foci not present). Similar analysis of
nine 200-level course syllabi led to the rightmost chart in Figure 1.

Figure 1. Charts for 100-level and 200-level courses.

In addition to other visuals and comparisons, the poster shares wording. For example, the
following illustrate justice-aligned wording (coded with the answer "No" on the reverse-scored
question "Does the syllabus read like a legal contract?"):

This course aims to offer a joyful, meaningful, and empowering experience to every
participant.

We (you, your classmates and I) will experience many different class relationships and
mathematical ideas this semester. This syllabus documents significant goals and expectations
for our class and is a resource for the development of our particular Statistics learning
community. 
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